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CHAPTER I 
PURPOSE AND SCOPE OF THE STUDY 
I. INTRODUCTION 
Ten years ago the executive secretary of the Depart-
ment of Audiovisual Instruction of the National Education 
Association, Dr. Anna L. Hyer, stated: 
Education in 1958 is profoundly stirred. In a sense 
a great awakening is taking place. And most signifi-
cantly, the stirring seems to be coming from within. 
Broad and fundamental changes are beginning to form in 
the minds of educators generally. The next ten years 
can witness the most striking progress in the whole 
history of education. A major part of this progress 
will be in the area of instructional methods and 
materials (10:616). 
Because education is at the end of this ten-year 
phase and because the value of instructional materials in 
the teaching-learning process has been demonstrated for some 
time, it is of considerable importance that a school district 
survey its program to determine how it compares to accepted 
criteria and standards. Fulton wrote that "It seems essen-
tial that an administrator should be provided an accurate 
description of the current status of the educational media 
program in his school or institution" (9:453). 
In the fall of 1967 a questionnaire titled, "Survey 
of Needs for Instructional Materials and Permanent Instruc-
tional Equipment for the Yakima Schools" was distributed, 
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collected, and compiled by the Yakima Education Association. 
The results of this survey aroused considerable concern over 
the quality of the entire educational program, including 
the educational media program of the Yakima Public Schools. 
Definite encouragement was received during a discussion on 
July 31, 1968, with Dr. Jack L. Frisk, new Superintendent 
of Schools, regarding the completion of a more extensive 
survey and analysis of the educational media program. These 
two factors formed the basis of this study. 
II. THE PROBLEM 
Statement of t!1e_Qroblem. The problem was to. iden-
tify on the district and/or building level, the strengths 
and weaknesses of the educational media program of the 
Yakima Public Schools. The term ueducational mediau as 
used in this study meant "all equipment and materials tra-
ditionally called 'audio-visual materials' and all of the 
newer media such as television, overhead projectuals, and 
programmed materials. Likewise, the terms 'media' and 
'educational media' were used interchangeably to mean both 
instructional equipment and instructional materials" (7:i). 
The following areas received the emphasis of the study: 
1. Administrative commitment to a system-wide 
educational media program. 
2. Educational media as an inteeral part of cur-
riculum and instruction. 
3. The educational media center. 
4. Adequate physical facilities for the use of 
educational media. 
5. Adequate budgeting for the educational media 
program. 
6. Adequate staffing for the educational media 
program (8:41). 
}'urpos~ of the study. The major hypothesis of this 
study was that the overall instructional materials program 
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of the Yakima Public Schools had many weaknesses that could 
be identified by comparing the program with accepted evalua-
tive criteria. Upon identification of these weaknesses, 
suggestions for improvement will be made. 
Significance_of the study. If any area in the realm 
of education is to be effective, it must be periodically 
evaluated to deter.mine just how well it is meeting its 
objectives. 
According to Fisk: 
Education is a process implying both appraisal and 
action toward improvement. It is assumed to be a major 
function of the ongoing operation of an organization. 
It p(,~.rmits deliberate planning and action consistent 
with overall policy and objectives. It can serve as a 
ch.:illenge to old policies as new needs become apparent 
(6:244). 
Ihe Instructional Resources Center of the Yakima 
Public Schools had never undergone a district-wide evalua-
tion as broad as this study. Analysis of the data will 
result in recommendations for consideration by the a<lminis-
tration, the school board, and the Yakima Education Associa-
tion. 
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1,irni tat ions of the study. Any survey or evaluation, 
the results of which depend upon previously accepted criteria 
or standards developed by a partisan group, may tend to be 
biased towards that group's objectives. Therefore, even 
though the survey used in this study was professionally 
adopted, readers may think it is overly optimistic; conse-
quently they might reason that if the results of the study 
show many needs in the educational media program, this 
should be a limitation to be considered. It was the opinion 
of the investigator, however, that the evaluative criteria 
and standards used in this study were established by compe-
tent and dedicated professional educators whose only motive 
is the improvement of education. 
A possible limitation on quantitative references, 
such as those used in the appendices, c.ame in 1961, again 
from Dr. Hyer. 
Setting quantitative standards is somewhat dangerous. 
In the eyes of many administrators, mini.mum standards 
tend to become maximum ones. Furth0rrnore, basic stand-
ards need to be adapted to local conditions. It is 
quite possible that a minimum stan<lhrd in one school 
may be fairly adequate for another, and likewise, what 
is considered ample for one district is substandard for 
another (11:508). 
Since this study was completed, the Director of 
Instructional Resot1rces has retired, the separate director-
ships of Library and of Instructional Resources have been 
merged, and a consultant in educational media has been 
added to the staff, 
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III. DEFINITION OF KEY TERMS 
~ducational media. The term "educational media" as 
used in this study meant all equipment and materials tra-
ditionally called "audio-visual materials" and all the newer 
media such as television, overhead projectuals and programmed 
materials. The terms "media" and "educational media" were 
used interchangeably as they referred to instructional equip-
ment and instructional materials (7:i). 
Instructional Resources Center. Instructional 
Resourc.es Center or IRC was the term used by the Yakima Pub-
1 ic Schools for the district-wide center that orders, dis-
tributes, purchases, maintains, rents, cataloes, stores, 
selects, produces and collects instructional materials and 
equipment. The center also advises individuals and schools 
on each of the above and assists' in related phases of the 
program such as field trips, federal programs, and inservice 
education. Other terms commonly used in this capacity are 
Educritional Media Center and Instructional Materials Center. 
Irg;tn1£.tiQD.il.LIB§.t.~rial§.. Instructional materials, 
for purposes of this study, were defined to be all types 
of programmed materials and all traditional audio-visual 
materi.-:-..ls whose meaning is conveyed "without complete 
dependence upon verbal symbols or language" (4:132). 
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Instructional egui12ment.l2hysical facilities. Instruc-
tional equipment and physical facilities were all items that 
assist in the proper use of instructional materials such ass 
projection machines, record players, tape recorders, lecture 
systems, listening systems, projection screens, darkening 
drapes and blinds, blackboards, bulletin boards, copy machines, 
ppwer outlets, etc. 
Audig-yisual coordinator. An audio-visual coordina-
tor was def~ned as a person professionally trained in the 
use of audio-visual equipment and materials, knowledgeable 
in the area of curriculum development and teaching tech-
niques and possessing abilities as an organizer and admin-
istrator (15:4). 
CHAPTER II 
REVIE\V OF RELATED LITERATURE 
Empirical observation and experimental research has 
long shown that students learn better by a combination of 
the senses rather than by any one sense alone. One of the 
best early known educators, Comenius (1592-1670), believed, 
as stated by Laurie, thats 
'Everything should, as far as is possible, be placed 
before the senses. The commencement of knowledge must 
always come from the senses, for the understanding 
possesses nothi.ng that it has not first derived from 
the senses.' He advocated that the walls of the class-
room should be hung with pictures and that books should 
be full of them. All types of visual media such as 
drawings, maps, cha:i::ts, diagrams, models, engravings, 
and apparatus should be used freely. Let not only one 
sense, he urged, but 'let every sense be engaged in 
the perception' of appropriate media (12:197). 
Dale, Finn, and Hoban stated in 1950 that instruc-
tional materials, when properly used in the teaching situa-
tion, accomplish the following; 
1. They supply a concrete basis for conceptual 
thinking and hence reduce meaningless word-
responses of students. 
2. They have a high degree of interest for students. 
3. They supply the necessary basis for developmental 
learning and hence make learning more permanent. 
4. They offer a rAallty of experience which stimu-
lates self-activity on the part of pupils. 
S. They develop a continuity of thought; this is 
especially true of motion pictures. 
6. They contribute to growth of meaning and hence 
to vocabulary development. 
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7. They provide experiences not easily secured by 
other materials and contribute to the efficiency, 
depth, and variety of learning (3:84). 
Instructional materials provide experiences for the 
learner through more than the abstraction of the printed 
word. They provide experiences and stimulation through the 
senses of sight and sound as well as, in appropriate circum-
stances, touch, taste, and smell. 
The preceding quotations as well as others that may 
be found (15:5-9), concur upon the validity of the use of 
instructional materials in the teaching-learning ~ituation. 
This validity of use provides further evidence that periodic 
evaluation of the educational media program of a school dis-
trict is of concern to all who are dedicated to providing 
the best education for our youth. When writing on the <level-
opment of the instrument used in this study, Fulton said: 
In the past few years there have been unusual develop-
ments in the field of educatioµal media and an increased 
interest among schools and colleges concerning the use 
of such media. These developments have frequently 
occurred in response to immediate needs and pressures 
within the school or institution rather than in response 
to a long range plan. Too often the ~chool adminis-
trator is inclined to make assessments of the adequacy 
of his educational media program or to formulate plans 
intended to improve the organization, administration, 
and financing of a media program on only a short-term 
basis. , 
In order to evaluate adequately his educational media 
program, an administrator should po'3sess accurate inf or-
mation about the current status of his program as well 
as other information that makes it possible for him to 
make valid jurlgments relative to his program. Too often 
this information is not readily available to the school 
administrator (8:39-40). 
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Erickson agreed with the necessity of evaluation in 
the field of instructional materials. In giving credibility 
to this study, he wrote in 1959 that1 
Evaluation is basically a process of making value 
judgments based on observed evidence in relation to 
desired changes. As a part of this process, certain 
tests (even of the paper-and-pencil variety), self-
analysis check lists, anecdotal records, opinion forms 
for both teachers and pupils, and rating scales may be 
put to work in the sense of measuring the present sta-
tus. However, it is the emphasis upon growth toward 
valid goals in qualitative as well as quantitative 
characteristics that makes this process one of evalua-
tion and appraisal rather than measuring and testing 
(5:431). 
The instrument of evaluation used in the study was 
an evaluative checklist titled "An Instrument for Self-
Evaluating an Educational Media Program in School Systems" 
developed under the leadership of Dr. William R. Fulton. 
The checklist has been approved since 1966 by the Department 
of Audiovisual Instruction of the National Education Assoc-
iation. In January of 1966, Fulton wrote: 
The self-evaluative checklist, the comprehensive list 
of criteria, and the comprehensive inventory checksheet 
were mailed to approximately 200 schools and institu-
tions of higher learning for field te::>ting. 1he field 
test was self-administered, and one copy was returned 
to the project director for analysis. The results of 
this survey, along with the comments from the evalua-
tors, led to some minor revisions of the instrument. 
The results of the fh:?ld test indicated the following: 
(1) the instrument· is fairly reltable in yielding the 
kind of information on which judgments may be mades 
and (2) it is possible for a local school administrator 
to 1-?valuate his own program and determine the strong 
and weak points (8:41). 
This evaluative instrument is the only one that is 
nationally recognized and used in evalu~ting educational 
media programs. It was, therefore, the logical choice for 
this study. 
CHAPTER III 
PROCEDURE OF THE STUDY 
The Evaluative Checklis~ 
The evaluative che~klist is divided into six areas 
as listed under Sta~ement Qf_rhg groblem. Each area is 
preceded by basic criteria "based on the assumption that 
there are fundamental elements of an educational media 
program which will facilitate the improvement of instruc-
tion" (7:i). 
Each of the six areas contains from two to six sub-
divisions based on the criteria. All subdivisions contain 
three descriptive statements relating to the criteria. 
The statements are rated from one, low, to nine, high. 
Ratings of one, two and three are used for the first descrip-
tive statcmentJ four, five and six for the second descriptive 
statement1 and seven, eight and nine for the third descrip-
tive statement. The evaluator ts to deeide which of the 
three statements in each subdivision most ac~1rately descri-
bes the educational rnedja program and then rates that state-
ment on the basis of the three given numbers. See Appendix A. 
Mctug.sL of Evaluation 
Under the guidance of Dr. Fulton, with whom the 
invest:isator~had the privile0e of consulting during Fulton's 
stay as a visiting faculty member of Central Washington State 
College in the summer of 1968, the following method of 
evaluation was devised and used. 
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The district Director of Instructional Resources was 
consulted regarding possible people at each school who would 
be the best qualified to evaluate their school's and the 
district's media program. Conversation with the building 
principals and then with the actual participants confirmed 
these selections. In some cases the evaluators were the 
principalsJ in other cases they were audio-visual coordina-
tors and/or classroom teachers who were aware of and who 
made good use of the resources available in the area of 
instructional materials. With each school represented, 
there \·1ere a total of eight principals, four audio-visual 
coordinator-teachers, nine teachers, and two librarians for 
the two high schools, four junior high schools and seven-
teen elementary schools. 
Three meetings, one each for htgh school, junior high 
and elementary were held to evaluate the educational media 
program. Copies of the criteria and checklist, accompanied 
by instructions, were sent to each participant from one to 
two weeks in advance of his meeting. During the evaluation 
racetings, each item, having been pre-evaluated by each 
participant, was discussed and a consensus was reached. A 
profile image was developed for each of the three levels so 
comparisons and contrasts could be made. While a few 
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individual ratings were much higher or much lower than the 
majority, discussion as to the meaning of the criteria 
resolved the differences. See Appendix A. 
On the elementary level, question was raised as to 
the equitability of distribution of government funds to all 
schools. Consultation with the Director of Instructional 
Resources and with the Director of Federal Programs revealed 
that distribution of federal funds has been on a nearly equal 
basis with any extra money in the low income.areas being 
balanced by PTA expenditures in the higher income areas. 
CHAPTER IV 
ANALYSIS OF DATA 
The following analysis, presenting the thoughts and 
responses contributing to the rating of each item, are 
preceded by the individual criteria for each section. 
Reference to the rated statements can be made in Appendix A. 
I. SCHOOL SYSTEM EDUCATIONAL MEDIA SERVICES 
~r:i..teria 
A school system should have a program of educational 
media services administered through a school media 
center, and building centers if such are needed, which 
provides tc~achers with an adequate supply of appropriate 
instructional materials. 
1be educational media center should be a separate 
service unit that operates at the same level as other 
major school services. 
A school system should have clearly defined policies, 
procedures, and plans for its educational media program, 
including short-range, and long-range goals. 
There should be a sufficient number of professional 
media staff members to administer the educational media 
p~ogram and to provide consultative services to teach-
ers throughout the school system (7:1). 
Each group thought that while the district did have 
a media center directed by a knrn-:ledgeable professional 
media specialist who was assisted by two clerks and by two 
equipment technicians, the staff and fi.nances were not 
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large enough to provide all the services, materials, and 
consultative assistance needed in the buildings. There 
apparently was little communication between the media 
center and the administrative officer in charge of instruc-
tion, although there was question as to the identity of the 
administrative officer in charge of instruction. 
B. Commitment to Educational Media as an Integral Part of 
Instruction 
Nearly all participants stated that while a variety 
of materials were not generally available, the attempts made 
by both building and district personnel to acquaint teachers 
with available materials were quite satisfactory. 
C. .Q.ornmitment to J:;i:-oviding Educational_J1edia Facilities 
The respondents were quite consistent in their rat-
ings and, but for several exceptions among elementary build-
ings, strongly stated that little lf any attention was 
given to classroom design with respect to ease in using 
all types of instructional materials. The most frequent 
complaint was that of inadequate or non-existent light 
control. Some participants thought that this situation 
had been given more administrative consideration during 
the past year. 
D. _ggmrnjJ:rnen~ to Financin.g_the Educational Media Program 
The elementary level agreed that the financing of 
educational media at their level was far worse than at the 
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secondary level •. Thi.s fact originated from the observation 
that secondary schools had received more Elementary-Second-
ary Education Act and National Defense Education Act funds 
for the purchase of instructional materials and equipment. 
Under newly adopted policies, however, funds for the pur-
chase of consumable materials and funds for new equipment 
were to be divided among all buildings on the basis of 
weighted pupil enrollments (15:1). Even though the weighted 
enrollments favored the high schools over the junior highs 
and the junior highs over the elementary schools, this was 
still an improvement on the existing situation. 
E. Com.m.it~n~_to S_taff:L_n.g__the Edu.cational Media. Progr:_am 
This item was judged on an individual-building basis. 
The elementary schools were very inadequately staffed within 
their respective buU.d ings; if there was a person designated 
as audio-visual coordinator, he wa~ a teacher with a full 
teaching load and most often his only accomplishment was 
scheduling of equipment. 
Each of the four junior high schools had an audio-
visual coordinator with experience in instructional materials 
and equipment. One was a librarian who integrated audio-
visual responsibilities into t:he entire school day. Two of 
the coordinators had one audio-visual period plus the stand-
ard planning period which enabled them to budget audio-
visual activities into either of the two periods. The third 
coordinator had no audio-visual period. 
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Each high school had an audio-visual coordinator who 
was released two-thirds time to coordinate instructional 
materials and equipment. 
All secondary level schools had trained audio-visual 
coordinators, but their usefulness to their respective 
building staffs was directly proportional to the number of 
audio-visual periods they had. Released time will increase 
to full time for one high school coordinator, decrease to 
one period for the other, and will not change on the junior 
high level for the 1969-70 school year. 
II. EDUCATIONAL MEDIA SERVICES--CURRICULUM AND INSTRUCTION 
Criteria 
A school system should engage in a continuous evalua-
tion of its educational media program as it relates to 
the instructional program. 
Continuous inservice education in the use of educa-
tional media should be carried on as a means of improving 
instruction. 
The faculty and the professional media staff should 
cooperate in planning and developing the parts of the 
instructional program that make provisions for the use 
of educational media. 
Professional educational media personnel should be 
readily available for consultation on all instructional 
problems where media are concerned (7:3). 
A. Consultative Services in Educational Media Utilization 
All three levels generally thought that needed con-
sultative assistance could best be given by persons coming 
to the teacher. However, under existing circumstances, if 
consultative assistance was not available in the individual 
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building, it was usually available by a phone call to or by 
a visit to the Instructional Resources Center. 
B. Inservice Education in Educational Media Utilization 
The group consensus was that no continuous inservice 
training was conducted, although the D~rector of Instruc-
tional Resources was available upon request. The fact was 
pointed out that inservice assistance was readily available 
in the high schools and to a very limited extent in the 
junior highs where, in both cases, trained audio-visual 
coordinators handled inservice requests. 
C. Faculty-Student Use of Educational Media 
While a large number of teachers were occasional or 
frequent users of media and while students did use some 
media, it was definitely thought that the quantity, quality, 
and availability of material was insufficient for optimum 
teacher use and most inadequate for individual student use. 
D. Involvement of the Media Staff in Planning 
The elementary consensus was that, except for occas-
sional assistance from the IRC director, a lack of media 
staff resulted in little help in planning for the use of 
educational media in the instructional program. The junior 
high evaluators thought that help was sometimes available 
while in the senior highs most requests for assistance were 
being met. 
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III. THE EDUCATIONAL MEDIA CENTER 
Criteria 
Educational media centers should be organized around 
the concept of offering a wide variety of services and 
media to all instructional and administrative units of 
a school system, with leadership, consultative help, 
and other services provided by professional media spec-
ialists and other media center personnel. 
The instructional program should be supported by an 
adequate supply of educational media and a system of 
making them accessible to the faculty and students. 
The educational media center should provide such 
media services as procurement, maintenance, and produc-
tion of appropriate educational media to support the 
instructional program (7:4). 
A. !;peat ion.. an.d Accessibility of Educational Media 
The area of agreement was consistent on this item. 
All groups thoueht that the Instructional Resources Center, 
whj_le not very laree, was in as good a physical location as 
possible. It was agreed, however, that with possible excep-
tion of the high schools, there was little supplementation 
of any of the services and materials provided by the district 
IRC. 
Although the participants agreed that there was room 
for improvement of <lissemi.nation of information, they pointed 
out that the amount of information available was adequate; 
most complaints from teachers regarding lack of information 
resulted from their lack of initiative in procuring same. 
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Specific infor~ational items pointed out were: annual list-
ings of district ovned films and of all other circulated 
media for all teachers, a three by five index at each school 
containing descriptions of all district owned films, a 
policies handbook, and occasional items in the superintendent's 
staff bulletin. 
C. Availability of Educational Media 
All participants agreed that when materials were 
available from the IRC and were not booked elsewhere, the 
24-hour maximum delivery time was exceptionally good. The 
participants also agreed, however, that tl1e insufficient 
quantity of materials available both in the buildings and 
from the IRC warranted immediate financial expenditures. 
See Appendix D. 
D. ,?t_QfLIB.Q. and Re~rieval of Medi<! 
Because it was not their function, there was little 
concern at the building level over storage and retrieval at 
the district IRC. A strong need was expressed, however, 
for centralized storage and retrieval systems of materials 
in all individual buildings. Too often materials that 
could be used by more than one teacher or in more than one 
grade level sat idle in one teacher's room. 
E. Maintenance of Media 
All participants in the evaluation were very pleased 
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with the maintenance of the film library and other instruc-
tional materials as well as with the technical maintenance 
of the supporting instructional equipment. Of all items on 
the evaluative checklist, this item rated highest. 
F. frQpuction of Media 
Production of media in the elementary schools was 
limited when compared to the secondary levels. The secondary 
schools were not as limited as the elementary schools since 
trained building coordinators and some equipment were avail-
able to assist teachers. The district IRC was also limited 
to the extent in which it could either meet production 
requests or make production equipment available to teachers. 
IV. PHYSICAL FACILITIES FOR EDUCATIONAL MEDIA 
Each classroom should be designed for and provided 
with essential facilities for ~ffective use of appro-
priate educational rnedia of all kinds. 
Each classroom should be equipped with full light 
control, electrical outlets, forced ventilation, and 
educational media storage space. 
Classrooms should be equipped with permanently 
installed bulletin boards, chalkboards, projection 
screens, map rails_, and storage facilities needed for 
the particular type of instructioa conducted in each 
classroom (7:6). 
A. Ph.Y§.i~al__f.f~~.JJjJ~ies .iIL Existing Clas:;>rooms 
Appendix 13 helps to explain the low rating this item 
received. h'hile the district should be commended for its 
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recent decision to install projection ,,,all screens in all 
classrooms and the 55 per cent accomplishment of that goal, 
it should be cited for the lack of adequate light control 
in most classrooms. Examination of individual buildings 
revealed that if the architectural design was such that light 
control in classrooms could easily be accomplished, it was; 
too many buildings had virtually no way to control light for 
projection purposes. Better attention could have been 
given during planning to che number and placement of elec-
trical outlets. 
Although the newest high school project was a partial 
exception, almost all nc-:w classrooms in the elementary and 
junior high levels had been constructed without darkening 
facilities. In some cases, bui~dings were so poorly 
designed- -ext.erior windows plus high windows on an open 
interior hallway--as to inhibit later installation of light 
controls. 
V. BUDGET AND FINAr\CE OF THE EDUCATIONAL MEDIA PROGRAM 
CritE~rion 
Financing the educational media program should be 
based on both the school system's long-range goals and 
i~nerliate educational needs. The budget should reflect 
a recognition of long-range goals, and be sufficient to 
support an adequate media program for optimum instruc-
tional improvement (7:7). 
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A. Rs.2.Q£.tigg_.£Jn9ncial Needs 
Nearly all participants thought they were inade-
quately prepared to evaluate this item. It was determined, 
however, that while the needs of the program were regularly 
reported, they were either ignored or drastically curtailed 
as a result of inadequate financing on a district-wide 
basis. 
B. Ba~_ts_fo:r;:__~udJs§J;_Jltocations 
While there were many needs in all areas of instruc-
tional materials and equipment, it was agreed that the money 
that was allocated was generally made available not on the 
basis of need but on the basis of the amount left over when 
more pressing district needs were mei:. Little considerati.on 
was given to long range goals. 
C. .Q~y~J.Qp!Ilent q_:[ __ thc M~dia _Budget 
Despite the fact that both consumable instructional 
materials and building equipment were purchased on separate 
building budgets, it was agreed that the building equipment 
budget3 for all building equipment of any type were so low 
as to allow little if any improvement in the area of instruc-
tional equipment. Rental monies used by secondary schools 
to supplement the district film library--which contained 
mostly elementary films (see Appendix D)--hed decreased 
substantially in the last several years. District films 
were expected to fill all elementary school needs. 
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VJ. EDUCATIONAL MEDIA STAFF 
Criterion 
The educational media program should be directed by 
a well qualified full-time media specialist who is pro-
vided with sufficient professional, clerical, and 
technical staff to provide adequate media services to 
the entire school system (7:8). 
A. ~chool System Media.Staff 
Complete agreement at all levels was found with 
respect to the district media staff. While it was thought 
that the one professional person was very competent, he 
lacked the supportive staff to relieve him from enough 
technical aspects so as to enable him to devote adequate 
time to the consultative aspects of the program. A full 
time production assistant could be used as the two secretary/ 
clerks were kept very busy with cleric~l and inspection 
tasks. Two technical maintenance men were quite adequate. 
While one high school was progressing towards a full 
time media person, the elementary level has never had ade-
quate staffing in the instructional materials area. In the 
junior high schools, one coordinator was also a full time 
librarian while two coordinators received an hour a day of 
released time plus planning period. The fourth junior high 
coordinator received, in addition to his planning period, 
no free audio-visual time. In the last instance, the loss 
of an audio-visual period resulted in a loss to teachers of 
valuable help and assistance received in the preceding year. 
CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
The following conclusions were derived from the 
evaluations 
1. If the Yakima Public Schools truly were commit-
ted to the value of instructional materials in the teaching-
learning processes, then further evidence of that commit-
ment, in terms of facilities, staff, materials, finance and 
equipment, was needed. 
2. Not enough individual or inservice help in select-
ing and us:j_ng available instructional materials effectively 
has been provided the elementary and junior high teacher 
from either the building or district level. 
3. The Instructional Resources Center was not ade-
quate in size, staffing and quantity of materials to handle 
all teacher requests. The distribution and maintenance of 
existing IRC materials and the maintenance of all district 
instructional equipment was excellent. 
4. Very little attention had been given to school 
and classroom design to facilitate proper use of all types 
of instructional materials. 
5. While the main problem of budgeting was the 
shortage of finances in every area, the educational media 
program appeared to have been financed for a number of 
years on a what's-left-over-after-everything-else-is-paid-
for basis. 
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6. Staffing seemed best in the senior high schools 
where large faculties allowed the release of an audio-visual 
coordinator for part or full time service. The IRC did not 
have the professional staff needed to spend adequate time in 
the individual schools nor did it have the technical staff 
to handle all production needs. The result was to forgo the 
junior highs and especially the elementary schools to a 
rather helpless position with respect to consultative help. 
These recommendations are suggested for program 
improvements 
1. A larger Instructional Resources Center should be 
available with two additional professional staff. Both of 
the new staff would be consultants1 one would handle pro-
duction of instructional materials and the other would work 
on implementation of programs and mate~ials into the curric-
ulum (1:54). An improvement in the physical size of present 
!RC facilities would allow more teachers, particularly on 
the elementary level, to produce needed instructional, 
materials. 
2. A concerted effort should be made to raise the 
entire school district media program to accepted state or 
national standards with respect to staff, equipment, and 
materials collections. Specific reference is made to the 
"Program for the Learning Resources Center" developed 
jointly by the Washington State Association of School 
Librarians and the Washington Department of Audio-Visual 
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Instruction as published by the State Department of Public 
Instruction and adopted by the State Board of Education 
(15:37 pp); "Standards for School Media Programs" as pub-
lished by the American Library Association and the Depart-
ment of Audiovisual Instruction of the National Education 
Association (1:66 pp). See Appendices C and D. 
3. All newly constructed classrooms should be com-
pletely equipped with darkening facilities, sufficient 
electrical outlets, and properly mounted projection screens. 
All existing classrooms should be brought up to these stand-
ards. See Appendix B. 
4. Financing of the entire educational media program 
should be increased to the standards referred to in the 
second recommendation. Consideration should be given to 
increasing film rental budgets or to merger with the Inter-
mediate District 105 film library program while retaining 
and expanding the IRC film library. See Appendix D. 
5. A full time instructional materials/library staff 
member should be placed in every elementary building whose 
enrollment exceeds 300 students (13:13). A one-half time 
instructional materials/library staff memher should be in 
all r~naining elementary buildings. 
Junior high school audio-visual coordinators should 
receive a minimum of one free period per day, plus planning 
period, to perform their duties. High school audio-visual 
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coordinators sho~ld receive a minimum of three free periods 
per day, plus planning period, to perfonn their duties. An 
alternate solution is an extra pay contract where the audio-
visual coordinator receives one-sixth of his annual pay for 
each audio-visual period 1,ess than the minimums recommended 
above. The latter solution is less desirable than audio-
visual periods as the coordinator would not be available to 
the teacher during the school day. 
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APPENDIX A 
APPENDIX A 
PROFILE SHEETS AND EVALUATIVE CHECKLIST 
The first three pages of Appendix A are the profile 
sheet ratings for the thr~e grade levels evaluated in the 
study. They are in this order: (1) elementary schools, 
(2) junior high schools, and (3) senior high schools. On 
each profile sheet the darkened numbers indicate the group 
consensus reached during the evaluation meetings. The 
numbers above the rating scales represent the total indi-
vidual ratings each number received in each building 
evaluator's personal evaluation prior to his group meeting. 
The remaining pages of Appendix A contain a copy of 
the instrument used in this study. 
PRO.FILE SHEET 
YAKIMA ELEMENTARY SCHOOLS 
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To develop a Profile image of your prosram 1 transfer your mark from each 
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PROPILE SHEET 
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To develop a Profile imaBe of your program, transfer your mark from each 
item rif the Evaluative Checklist to this sheet. Connect the marked squares by 
straiaht lines. 'fhcn tu_rn the sheet to a horizontal position. This will pic-
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PROFILE SHEET 
YAKIMA SENIOR HIGH SCHOOLS 
To develop a Profile image of your progrnin, tr<insfer your mark from each 
item of the Evaluative .Checklist to this sheet. Connect the marked squares by 
straight lines. Then turn the sheet to a hori~ontal position. This will pic-
torially demonstrate the "peaks 11 and "valleys" of attainment for your program. 
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EV.i\LUA'.t.'IVE CHECKLIST 
AN INSTRlll•rnNT FOR SELF-EVALUATING 
AN 
EDUCATIONAL MEDIA PROGRAI1 
IN 
SCHOOL SYSTEMS . 
W. R. Fulton 
Univ.=:1:sity of Oklahoma 
Noi.:man, Ok lahorna 
This instrument is a part of a study perfor;:1cd pursuant 
to a contract uith the United State~ Office of Education, 
Department of Health, Education and Welfare, under the. 
provisions of Title VIt; Public Lau 85'.'"864. 
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INTRODUCTION 
This Evaluative Checklist is based on the assumption that there are 
fundamental elements of an educational media prograM which will facilitate 
the improvement of instcuction, The elem~nts around which thi::i Checklist 
was developed ,Jere assumed to be common to most ~ducational media programs. 
These include: 1) adminlstrators and te2chers are committed to the p1:oper 
use of cdu~ational media for instructional purposes, 2) educational· media 
are an inte3ral part of curriculum and instruction, 3) an educational media 
center is accessible to the faculty, 4) the physical facilities are con-
ducive to proper use of educational media, 5) the media program is adequately 
financed, and 6) the staff is adequate and qualified to provide for the edu-
cational ueeds of all faculty members. 
The status of an educational media program is not likely to be k~1own 
without pe1:iodic evaluatlort. The use of this Checklist should greatly facili-
tate such an evaluation by providing useful guidelines foe u11.11dng judgments · 
on p-rogrnm elements. 
The term "educational media" as uaed in this inst:..·umcnt .means all equip-
ment and mated.als· tt·aditionally call«;?d naudio-v:f.sunl materials" and all of 
the n-2wer media such as tP.levision, ovc:!rhead projcctua'ls, and programed roa-
ted.als. Likewise, the terms "media'' and "educational media'' are used inter-
. chnngeably. to mean both 5.nstructional equipment and instruct_ional materials. 
nefore completing the Checklist, the evaluator may wnnf to ~ecome fami-
1 iar ~Jith ::he iin~ni:or~· c•f educational media and pertinent physical fa~ilities 
of the program bcinz ev1luatcd. He may also want to study the criteria re-
latiug to the elements covered in the Checklist. · 
EVALUATIVE CHECKLIST 40 . 
D IREC'f IONS: 
Mark .£!?~ of the spaces at the left of th.:? statement that most nearly r1.· 
p~cscnts the situation in your school syst6m, If a statement accurately de-
scribe::; your school, raa ck the l!li.:_dd}._~ §.i~ to the left of th.1 t statement. If 
you feel that the situation at your school is below what is described, mark 
the 12.'!!.~ _!}umbered ~-P-~i if above, tnark the bJ..r1!1e.r numb_ered 21?!l.<:.£· In any 
case mark only ~ space. 
EX.AHPLE: 
[IJ fi] [] There is no full·· time ~irector of the media program. 
(}] 5:) ([} There is a full-time director in charge of the media program. 
[f.] !§] [2] 'Ihere are a full-time director and a sufficient number of clerical and 
technical personnel. 
I. SCHOOL SYSTEi·i EDUCATIONAL MEDIA SERVICES 
-----------~·-·---~~~-· . _._ _,-:-"_. _____ ~---.... --~~~~"~----......_._,.l CRITERIA 
. 
o A school system should have a program of educational media servi~es ad~in-
istered through a ;chool media center, and building centers if such ~re 
n~cd~d, which prov5.des teachers uith ?.n adequate supply of apr>rop1·iate 
instructional mhterials • 
. , The edncation.11 media ci?,ntcr shi;iuld be a sepa1.·1.1te service unit that oper· 
ates at the s.Jme L::v~l n:J othQr rnijor school ~3ervices. 
o A school system should h~ve clearly defin~d policies, procedures, and 
plans for its educational media program, iucluding short-range, end long-
i:a nge goal ti •. 
~There should be ci sufficient number of profassional media staff members 
to administer the 6ducational media prosram and to provide consultative 
services to tl:ache1·s throughout the school sy8tem. 
I 
---,.~-·-···----·----· .... --.---··------··-------------·--·--¢·---·---···--------------
[] [n lIJ 
GJ [iJ [~ 
II.l l~J -[01 
A. Cocnmitm~nt i:o the Hcdia Pro3n1m 
The school's ecJucationnl mediA program consists of services from a 
r:icdia center mana1:5ed by derical nnd tcchn!.c;:il stnff r:1en1bcrs. The 
services are not well coordinated and no on~ person has been giv?n 
adMinistrative responsibility for system-wide media· activities. 
J~e school's educational media program consists of e media center 
'.lith clerical and technical staff. The p:i:ogrnm in <l:t.a.·ected by a 
ste'.lff person who has some educational media tra:f.ning but not cnr;ugh 
to qualify him as an educational media specialist. He ·reports to 
the admin:f.strative officer in chJrge of instruction~ 
The school has an educational med1.a p1·og1.·nm incl1:ding nn c<luc.:J-
tional media center and necessary building media centers dlr~cted 
by an educational media specialist who reports dircc~ly to the 
administrative officer in charge of instruction. Ue is provided 
wll:h facilities, finances, cind staff esscnti.:11 in r.icet:in3 the medi.a 
needs of the instruction3l program. 
m m rn 
m 0 r..~1 
l1J fJH LIJ 
nJ r.z1 c11 
[jJ [§] 111 
IT.I GJ L~J 
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n. Commitm;;nt to E<luc.:. tionn 1 l·;ed ia as :3n Integral Part of !nt}tructicn 
The ochcol i)r~vid~s some c.ducational ·media and scrvice11 for teachers 
who request them, but teachers are not particularly encouraged to 
use the services. 
A va:de~y of educational o-~d:f.a and servicca are generally available 
and some attempts are made to acquaint teachers with the services, 
and to encourage their use. 
The school provldes the ·quantity and variety of educational media 
and services needed by all building a end cncou:cages teachers to ust.! 
media as int~gral parts of instruction. 
C. Cor.,mltment to P):ovid:lug Educational Media Facilities 
Although soma new and remodeled facilities provide for the uae of 
some types of educationAl media, the school gives little attention 
to medla utilization at the time buildings are planned. 
'fhe school pi:ovtdeo most new nnd remodeled buildings with light 
control and other facilities nccaasary for the use of some types 
of ed uca t i.oni1 l media. 
All new buildings are equipped for the grcote9t possible use of 
educational media and are designed to permit adaptation for new 
dcvclopmcntu in media. Ol<l buildings are being mo<lific<l a~ faot 
ea possible to provide for effective use of media. 
D. Co1muitment to F:l.na.1dng the Educat:f.onal Media l'rogram 
Pinanccs for the c~ucationol media program are inadequate to pro-
vlde the scr;lcca thnt teachers need snd ar~ prepared to use. 
1'1Hn:e are no ·m:itl:en poU.d.cs J:el11tive to allocations, income sources 
end .~ha;~ges aga:lnst the budget. 
Fin.'.1nce11 for th1~ ndncatlonal media progrrnn are :rnfficient to main-
tain the statu3 quo, but the current media servlcea are not suffi-
cient to meet the 1.n3tn1ctional needs. Long··~cJngc curriculum plans 
do not include provisions for financing needed educational media 
services. 
The educational media program is f inanccd entirely from regularly 
a~propriated school fuuds. The budget reflects to some degree 
long-r~nge educational media plans and includes proviaions for 
ap·~d.al m<~dia fur unu131,;al curriculum problems. The budget is pre· 
pared, p1.-escntcd, und defended by the director of the media services 
!u the s~me manner as that of any other budget unit. 
E. Co~~itment to St~ffius the Educational Media Program 
The res?ousibility for educational media Bervices is asafgned to 
vArlous stnf f members whooe primary commitments are in other school 
jobs. · 
'!.'!1c l:(?~;ponsibil:!.ty for. edui:.ational media services is delegated to a 
person who h2s lrnd :>ome tr<Jining in educational media. I-!e is pro· 
vided ·with some clc1·ic'3l and technical assistance. 
Lezdershtp and consultative services are provided by 
media specialist and a qualified profe3slonal staff. 
.clerical and technical oteff is also provided. 
an educational 
An ade:qu~te 
II. EDUCATXOHAT .. HEDIA SERVICES - CURRICULUM AHO IUSTRUCTION. 
i;:-;;--·--------·----------·-----
JRITERL\ . 
0 A acl1ool system should ~ngage in a continuous evaluatioh of its cducationa 
media p:r:og1.·.am as it rcl:Jtcs to the instructio~1Jl p.:ogl·am •. 
0contin1.~1:>U1J insel.·vice education in the uoe of cducet:ional media should be 
carried on as a means of improving instruction. 
-0 The 
ai1d 
for 
faculty and the professional media "staff should cooperate in pl<rnning 
developing' the parts 6f the instructional program that make provisions 
the use of educational media. 
0 Profr:3sional educational media personnel should be rcadil/ available for 
____ <,;,.9_1':1~l'..!J.:...~!.!2.!U!L~ll.ln.? t t:l~ c ~j 0'£1.El_pr ob l~.!'.1~~ ere media n re con cc rn ~d !--~ 
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A. Consultative Services in Educ11tional Hcdia Utili:1.atlon 
Educational medin per:;onnel render consultative assistance in the 
instructional application of educational media when they are asked 
to do so and are free from other duties; 
Educational media personnel are usually availabl~ and nre called on 
for corHJultative assi:>tnncc in the use of educational media. 
E~ucational media professional personnel work, os a part of their 
regular as8ignmcnts, uith teiJchcrs in analyzing teaching needs and 
in dosigningj selecting, and using educational media to weet these 
needs. 
B. Insc:1.-vicc Education in Educational Hedin Utilization 
Inscrvice education is left entirely to building :f.nst1:uctlonal units 
and is limited to their own capabilities and such other resources as 
they can find. 
Profcssioual educational media staff members are availa~le on re-
q11est to assist teacher:> snd su1>ervisors :l.n inscrvice education 
activities relative to the use of educational media. 
Professional educational media staff members ~re involved in plon• 
ning and conducting continuous inscrvice _education activities con~ 
cerncd with the selection, development, production,- nnd use of all 
types of educational media • 
• 
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C. Faculty-Student U.:c of Ecluc::;i::ional l-~edia 
Only a few tc.1cher.s ir.cike any us<? of e:focational tnedfo in their 
claosrooms. Students rarely use media in class presentotions, 
' Quite a few teachers make occasional use of educational media in 
their classrooms, Students· occasionally use media in class pre-
sentations, 
Most teachers use appropriate educational media in their classrooms~ 
Students use appropriate ~cdia for individual and group.study, as 
well 38 for class presentations, 
D. Involvement of the Hedia Staff in Planning 
Th(? profcos:f.onal educational media staff is Deldom involved with 
teachers in planning for the use of educational media. 
The profeasional educ.'.li:ionnl media staff is occasionally involved 
with teathers nnd suparvisors in planning and producing materials 
for use h't the in:3tructional program. 
The educational media spccialint and his professional staff are 
unually involved with teachers, .'}upervisors and othe1· curriculum 
workers in planning for the use of and in expcrimant:tng with edu· 
cational media in the insttu~tionnl program. He is also reeularly 
involved in decision inoking activities relating tQ the integration 
of educ~tional media with the curriculum and in9truction. 
III. THE EDUCAT!ON..<\L MEDIA CE'NTER 
r--~--"-·----~--·· 
•CiUTE1FA , 
0 Educat1onnl rucdi3 centers should be organized around the concept of offer· 
ing a wide variety of scrvic~s ond m~di~ to all instructional and adminia-
trottva units of a school system, with leadership, consultative help, and 
oth~r oervlces provided by professional media specialists and other media 
centar personnel. 
0Tha instructional program should ba supported by nn adequ3tc supply of 
educational media and a system of rnakiug them acce~sible to the fnculty 
~n-.d utud ent s. 
011.1·~ educc-tt:J.on;)l medi.<l center shoLtld provide such nv~dia services as pro-
curement, maintenance, and production of appropriate educational racdia to 
·--.0-~1QJ?~~t._f~_be instructi~£~l__12r~~f!h___ --···--
QJ [?J GD 
A. T..,oci.1tion <lnd Accessibility of EducatJ.onal Hedia 
The locat:f.on of the school's educational mcdi.'.l center :ls such that 
r.~~dL:l are not acce-ssible to most tcache1·s. The school's cducatlonal 
media center J.s not nuppleuented by buil<li.ng ccnter9 where media are 
placed on long-ter~ loan. 
I] C~J CIJ 
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The location of the school's educational media center ls ~uch that 
m..cdin are not va·y accessible to teachers. The school's educational 
rn2d1a center is supplemented by a few buildlni centers that provide 
some med1a and services not available from the school media center, 
but merely duplicate others. 
The locaticn of the school's educational media center and th~ 
presence of necessary building centers make media highly accessible 
to all instructional units. Both the school's and the buildings' 
educational media centers are adequately equipped to support a 
quality instructional pr0gram. 
B. Dissemination of Media Information 
!nformat:f.on concerning educational media is seldom disscrn.f.nated to 
prospective users, but there 3re no definite plans or channels for 
ouch disser'1ination. 
Information concerning educational media is disseminated to te.:Jchers 
And staff members on c:n occaoional basis or when requested. 
Information concerning ~11 educational media and pr~grams is fre-
quently disseminated to teachers and staff members as a matter of 
policy. 
C~ Availability of Educational Media 
The quantity of educationJJl media is so 1 imir:ed. that significant 
delays occur between rcqueots for materials and their availability, 
Reservations must be made on a "first come, first served" basis; 
and.the media must be picked up by the usdr. 
The quantity of c~t.1cationnl me<li<1 and the distribution system makes 
1t possible for media to be delivered to teachers on relatively 
uhort notice. 
Thero ia a ~rnfficient qu:rntity of cducationlll media and an adequate 
distdbntlon Hystc.rn to insure the delivery of all me<lfa to teachers 
on any d~y durl~g the ueek iu which they are requested, 
D. Stora~e and R~tricval of Media 
'• 
Hc<:liA sto;:<ige f::iciU.tles are available but are innde'lunte for some 
typos of educational ~edia, and personnel have difficulty in locat-
ing and retrieving specific it~m3. 
The achool 'n educ::itional media center and all building centers have 
enough stura3e chelves and drawers for currently owned instructional 
mstcclals. The retrieval system is adequate most of the time. 
Adcqn.'.lte stoi:<iee sp<rcc, includine space for future expansion, is 
provided in the school's educational med!~ center ond in all build-
ine centers, with propeJ: ht::midity control ulerc needed. The school's 
cducJtional media center hos a m~ster retrieval system for im~ediate 
location of all media. 
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E. l·fo intr:rwnce of Hed ia 
Educaticn~l media are cleaned and repaired when complaints regard-
ing their ·operable coridition are made by users. 
Educational media are cleaned and repaired uhenever the maintenance 
Staff has time to do so. 
All educatiortal media are in9pccted after each usa3f and are cleaned 
and repaired on a regular basis or when inspection iouiaatas the 
n11ed. 
F. Production of Media 
Limited production facilities are available for teachers to produce 
their own materials. 
Educational media personnel, as welt as teachers, produce some edu- · 
cational materials, but the media staff i~ limited to the extent 
that all demands for production cannot be met. 
Educational media personnel, as well as teachers, produce a variety. 
of educational media not otherwise available, and mei?t most pro~ 
duction demands for such media as films, filmstrips, slides, 
graphics, and recordihgs •. 
IV. PHYSICAL FACILITIES FOR EDUCATIONAL HEDIA 
c"RY:fifarx-----· ·----------------
. 
oEach classr6om should be designed for and provided with essential facili-
ties for effective use of appropriate educational media of all kinds. 
0E,1ch cLrns1·oom should be equipped with fuli light control, electrical out ... 
lets, forced ventilation, an<l educational media storage space. 
oClassrooms should be equipped Yith permanently installed bulletin boards, 
ch.'.llkboar.ds, pt"ojection screens, m8p rails, and sr:tn:age fncilities needed 
for the p~rticular type of instruction conductP.d fr1 each classroom. 
0-·1 r:l'1 f.ll l_.J L?.J IL 
A. Physical Facilities in Existing Classrooms 
A few classrooms have been modified for use of educational media. 
However, no systemai-lc plans have been l\113de to adnpt all class-
rooms for the use of educational media, except that some depart-
ments have made ouch plans for their own classrooms. 
Some clnssrooms have been modified and equtpped with such ·physical 
facilities as light control and electrical outlets And otheru era 
partially equipped. A plan for systematically equipping all class-
rooms is in operation, 
All cJnssrooms have been modified and o~~ipped for optimum use of 
all types of educational media. 
CiUTERIOli 
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B. Physical Facilities in New Classrooms 
Some new classrooms are provided with physical facilities such as 
light control and electrical outlets, but only in special cases 
are provisions made for the use of a wide variety of media. 
Most new classrooms are provided with physical facilities that make 
possible optimum use of educational mc9ia. 
All new classrooms are designed for and equipped with physical 
facilities that make possible optimum use of all types of educa-
tional media by faculty ·and students. 
V. BUDGE'£ AND FINANCE OF THE EDUCATIONAL MEDIA PROGRAM 
Financing the education~l media prograra should be based on both the school 
system's long-range- goals and immediate educational needs. The budge!: should 
reflect a recognitioh of long-range goals, and be sufficient to support an 
adequat~~ed~a program for optimum i1~structional improvement.~~~·~~~~~~-~~ 
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A. Repo~tiog Financial Needs 
The financial needs of the educational media program are reported 
to the administ~ative offtc~r in charge of instruction only wh~n 
inv11Cdiate expenditures are urgently needed. 
The financial needs of the educational medfa program are regularly 
reported to the administrative officer in charge of instruction. 
Resular reports reflecting the status and needs of tha edocational 
media progrcirn, including facts about inventory, fflcil i tiPs, level 
of utilization, nnd e_ffectiveness of the media program, are made 
to the administrative officer in charge of inst1:ucti.on. 
B. Basis for Budget Allocations 
The.educational media budget is based on an arbitnn:y allotm·~nt of 
funds irrespective of need •. 
The educational media budget is based .:ih•ost entirely on immediate 
needs, though some consideration is given to long-range goals. 
The educational media budget is b1Jsed on both the immediate needs 
and the long-rang~ goals of the school and ~eflect clear-cut 
policies concerning allocations, income sources, and budg~t prac-
ticf.}S, 
C. Davrtopoont of Media Dadget 
Each b11ilding instructional unit develops its own educa~ional media 
budi;et without consulting an educntion<ll media specialist. '· 
GJ [iJ l11 
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The budget of the educational m2Jia progrnm reflects the media needs 
of moot building instructional units. However, some buildings have 
their own media budget which has no relationship to the educational 
media program. 
The budget of the educational media program reflects the media needs 
of the entire school system and is developed by the professional 
media staff in consultation with financial officer~, principals and 
other school administrators. 
VI. EDUCATIONAL HEDIA STAFF· 
The educational m::?cJia prog:r:nm shot;ld be directed by a well qualified full-time 
media speci~list who is pro\ided \lith sufficient professioral, clerical, and 
technical staff to provide ad-::Gu:lte media services to the entire school syst~~ 
OJ 111 CTI 
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A. School. System Media Staff 
A staff ~erson has been assign~d to look after the Llcdia progr8m. 
He perfor~s more as a clerk and a technician than as a professional 
media person. 
A professional media person with some special training is· in chnrge 
of the educational media program and has some professional, clerical, 
Clnd tcr.l1;1ic<ll .'.lssistancc. He and his ass:!.sunts nre primarily 
oriented tow<rrd the mechanical and tech!1ical aspects of the program. 
The educatio::-ral media program is directed by a well qualified media 
special:tst who ts provided wi.th sufficient professional, clerical, 
and technical staff to provide adequate media services from the 
school media center. Professional mcdi'l si!;3ff members are oriented· 
tc~ard curriculum and instruction. 
B. Building Media Staff 
SomB buildings have a teacher, a clerk, or someone el~e assigned to 
help obtain !'.W.t•!.Ci:lls and care for equipi11ent, but no released time 
f.s granted f:com otnc:r jobs to coordinata mcdin activities in the 
building. 
Host buildings h.::Jve <l teacher, or a member of the p1:ofessional 
st3ff assigned to coordinate media activities, but he has not beeri 
given suff iden.t released time from other school tflsks, or enough 
clericnl Dnd technical assistance to pen11it him to t'ender media 
services n~eded in the instructional program. 
A f u 11- time r•i:ofe ss iona 1 ed uca t iona 1 media cool:d ina tor se l·vc s ea ch 
buUding. Du:i.ldings that do not have sufficient teachern nnd mt?Jia 
utilization to warrant a full-time coordinator share his services. 
He fs p:.:ovicfod suffident clerical and technical assi;o;tance to 
supply all m2d~.a services needed in the b11Uding. He reports to 
the school's educational media director and works clooely with the 
rncdin staff, f:upcrvisors, and other curriculum vlorkr:rs. 
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PROFILE SHEET 
To devdop a Profile image of your progrem, ti:an.sfer your mark from each 
i~cm of 1;;~1~ Evaluative Checklist to this sheet. Connect the marke:d squ:n~s by 
straf.ght lines. Then turn the shP-et to a horizontal position. '111is will pic-
torially demonstratl? the· "peaks" and "valleys" of attainment for your program. 
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APPENDIX B 
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PHYSICAL FACILITIES IN EXISTING CLASSROOMS;': 
SCHOOL 
Elementar,y 
Adams 
Barge-
Lincoln 
Broadwav 
Castlevale 
Childs 
Garfield 
.Q..U.pert 
Hoover 
Jefferson 
Madison 
McClure 
McKinley 
Nob Hill 
Robertson 
Roosevelt 
TOTAL 
CLASSROOMS 
20 
-
15 
18 
17 
4 
17 
14 
26 
16 
10 
16 
17 
-
19 
13 
13 
Still!!.on,_ 
.--
7 
WhJ_tnev 14 
Elementary 
Totals 256 
LIGHT';b'• 
CONTROL 
16 
2 
18 
16 
0 
1 
1 
3 
1 
0 
2 
0 
1 
·-
13 
--
_8_ 
7 
14 
% ELECTRICAL % 
OUTLETS-;':;':-;': 
14 
7 
18 
17 
0 
_ _Q__ ..-
0 
0 
-
0 
-
0 --~ 
10 
-
17 
-
19 
13 
--· 
13 
" 
--
7 
14 
40% ll~9 58% 10) 
·- -
so 
SCREENS % 
7 
8 
2 
17 
2 
~ 
14 
9 
2 
6 
2 
3 
3 
_13 
13 
7 
12 
123 48% 
PHYSICAL FACILITIES IN EXISTING CLASSROOMS* 
SCHOOL TOTAL 
CLASSROOMS 
Junior Highs 
Franklin l~O 
Lewis & 
Clark 16 
Washington 21 
Wilson 28 
Junior High 
Totals 105 
-
!:Ligh Schools 
Davi.£_ __ · _ ,_. 7_1 
Eisenhower 53 
High School· 
Totals 124 
District-Wide 
_J.Q!_Q}.s 485 
=="-
LIGHT')b': 
CONTROL 
5 
0 
15 
28 
48 
3 
23 
26 
17]__ 
% ELECTRICAL % 
OUTLETS')b'd: 
7 
12 
12 
28 
li6% 59 56% 
10 
6 
-
2.1% 16 13% 
. 
36% 224 l~6% 
SCREENS 
21 
13 
21 
28 
83 
20 
40 
60 
-
266 
•'•The information in this appendix was provided by 
the criteria evaluators from each building. 
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% 
79% 
48% 
55% 
**Light control meant necessary classroom facilities 
to darken a room so that any type of projected materials can 
easily be seen by all cl.ass members. 
;'dd•Electri.cal outlets meant enough classroom outlets 
so that any type of instructional equipment can be used with 
ease in any teaching-learning situation. 
')bbh'•Screens meant a 70 by 70 inch permanently mounted 
screen in the classroom. 
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Dr. J, R,oy Barron wrote about school light control 
in School Managements 
Too often a lack of adequate light control facilities 
or a shortage of equipment prevents the use of audio-
visual aids. When classrooms lack adequate projection 
facilities, films are often labeled 'gimmicks' of doubt-
ful educational value--more trouble than they are worth. 
The solution does not lie in building more projection 
rooms, which only results in appalling waste of buildings, 
money and teacher's time. There can never be enough 
separate projection rooms--they ara not needed, are not 
adequate, not economical and not educationally sound! 
Adequate light control can be provided for in the 
average classroom for $100 to $200 using vinyl coated 
fiberglass drapes or full closure (audio-visual) venetian 
blinds (2173). 
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SELECTED QUANTITATIVE EQUIPMENT COMPARISONS TO 
STATE AND NATIONAL STANDARDS** 
DAVI-ALA OD 
Minimum i::: ·~ 
Standards .!'.! i::: 1/4 1/3 1/1 1/25 1/3 1/1 CJ 0 
Cl:l•M 
WSADI-WSASL ~ ~ 1/ 
Minimum µ 1/8 1/4 1/4 bldg. 1/10 1/1 s.. Cl) 
Standards Q) llo4 VJ v ~ 
44 g . 0 cd 0 s . (/) i::: µ S.. <l Q) Q) 0 µ s.. O·~ 0 • (/) 0 .!'.! • :J • r-1 • er. fJ) Q) 
Elementary µ S·M.,... s ........ '1: 1-1 .,..., O'"r"') .,...., ........ s~ 
Schools • m sµ~ r-1 'O .,... Q) 0 mo s 0 "C r-1 Q) oµ \0 0 ·Mi:::,...., >I-I 0. 1-1 E 1-1 tJ •M•~ z {./) r-1 s ~ m v. 0 llo4 0 llo4 00 0. a: ~> 
Adams . 20 1 1 2 1 0 0 
Barge-
Lincoln 15 2 3 li 1 0 0 
·-
-· 
Broadwg__y 18 1 -1' 3 1 0 1 
Castl~vale 
-· 
17 2 8 5 1 0 1 
Childs ft- 1 2 2 1 0 0 
Garfield ll 2 5 3 1 0 0 
Gilbert 14 1 3 6 1 0 0 
-
Hoo~·--- 26 3 2 6 1 0 0 
Jeff er2on 16 
--1 1 2 1 0 1 
Madison 10 l 1 4 
.....L 0 0 
--
McClure 16 2 1 3 1 0 1 
McKinlgy_ __ 17 1 2_ 2 1 0 1 
-·----
Nob Hill 19 1 l 2 1 0 1 
Robertson 13 ·2 2 7 l 0 0 
Ro~elt I-· 13 2 1 5 1 0 1 
Stanton 7 2 1 3 1 0 l 
Whitnev lll 1 1 10 0 0 0 
~(1/1 
~'(1 /1 
(/) 
'O 1-1 
s.. Q) 
0 >. 
CJ Cl:! 
Q) ....... 
~ 0.. 
15 
18 
18. 
10 
3 
18 
15 
16 
15 
11 
15 
11~ 
17 
8 
12 
6 
9 
*One per classroom K-3; 1 per grade level 4-6. 
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1/2 
1/5 
. 
'O 
S.. 
Q) 0 
0.0 
cd Q) 
H 1-1 
4 
4 
5 
4 
2 
2 
3 
4 
6 
3 
2 
2 
3 
4 
3 
3 
3 
SELECTED QUANTITATIVE EQUIPMENT COMPARISONS TO 
STATE AND NATIONAL STANDARDS** 
VI-ALA DA 
Mi 
St 
WD 
Mi 
St 
nimum 
andards 
AVI-WSASL 
nimum 
andards 
nior High 
hools 
Ju 
Sc 
Fr anl<lin 
wfsand 
ar.k 
Le 
g_ 
Wa shington 
l~on 
Se 
Sc 
nior High 
hools 
00 
i:: 
·r-1 
.i:::: () 
ctl i:: 
Q) 0 
µ ·r-1 
µ 
1-1 ctl Q) µ 
A.c fJ) 
------
yis 
se~ 
1/4 
1/8 
. H 
~~ µ 0 0 Q) µ 
l+-1 ·r-1 0 Sl-IO 
0 .i:::: ·r-1 ;j (].) () µ s µ .,_ 
• ctl <1:l s () 0 
0 <l> µ '° ·r-l H z µ Cl) .-1 0. 0. 
40 6 
16 4 
21 5 
28 6 
71.. 8 
53 5 
1/3 1/1 1/2: 1/3 1/1 
1/ 
1/4 1/4 bldg. 1/8 1/1 
1-1 
. 
- 11> 0.. 0 1-1 1-1 HO 0.. 
·r-1 H 'C1 0 0 0.. 0 :::3 ~ 
1-1 0. Cl;lµ µ 0 µ Cf) 1-1 
µ1-1 <l> (.) (!) () 0 () ......... µ 1-1 
(J') 0 <l> .<::: Q) ;j Q) ,..-4 CL> 'C1 Cl) Q) s ........ 'C1 1-1 .,, 0"'1 .,, i:: s:::: 
.-1 'C1 ·r-1 <l> 0 Clj 0 ~ 0 <1:l .-1 CL> 
.,.4 i:: .-1 :> 1-1 0. 1-1 1-1 µ ·r-1 ·r-1 
r:.r... cd Cl) OP.. 0 P.. 00 P.. fJ) r:.r... :> 
5 7 1 0 1 
_§_ 6 
-1 2 3 
10 9 1 0 _o 
5 
·- -
8 1 _Q__ ~-9 
. 
13 20 J__ 2 2 
10 24 -:L.._ 2 2 
55 
1/1: l/lC 
1/4 1/4 
.. 
fJ) 
1-1 
fJ) Q) 
'C1 1-1 'C1 
~-l CL> HO 
0 >. CL> 0 ·r-1 () ctS 0. () 'C1 
<l> .-1" <1:l Q) ;j 
~ 0.. !-4 1-1 cd 
9 6 
4 4 
8 5 
8 5 
11 16 
].3 16 
~·d:The information in this appendix was taken from the 
school district master AV equipment inventory file. 
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From the DAVI-ALA booklet, Standards for School Medi9 
Programs, 
The items in the list • . • represent the additional 
equipment needed to meet the multimedia approach which 
good teaching and effective learning reguire from the 
school media program. • • , The basic (minimum) speci-
fications indicate quantities needed for a functioning 
program, more traditional in nature (1:44). 
From the lvDAVI-WSASL pamphlet, Program for the Learn-
ing Reso,µrces Center, comes this statement: 
The advanced equipment program for any school is 
determined by continuous self-evaluation by the fac-
ulty and administrators of the school. After achieving 
a minimal equipment program, each school sets its own 
flexj_ble standards and works towards an advanced program 
by the continuous evaluation and uperading of its pro-
gram in terms of teacher and student utilization and 
demand (13:24), 
APPENDIX D 
APPENDIX D 
COMPARISON OF DISTRICT NUMBER SEVEN INSTRUCTIONAL 
MATERIALS TO STATE STANDARDS 
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Accepted standards for 16mm film accessibility in the 
·state of Washington on both the elementary and secondary 
level are as follows: 
Minimum--250 titles, plus one additional film per 
teacher in the service unit (to include duplicates) • 
. Good--500 titles, plus one additional film per 
teacher in the service unit (to include duplicates). 
Excellent--1,000 titles, plus one additional film 
per teacher in the service unit (to include duplicates). 
The.films.are to be owned by the service unit or 
readily available thra.igh rental sources to the schools 
involved. This means that the service unit--school 
district, county, intermediate, or regional unit--must 
have 250 titles plus one additional film (new title or 
duplicate) for each teacher in that service unit. For 
example, if the school district is the service unit and 
there are twelve schools in the district,·each of which 
has twenty teachers (for a total of 240 teachers), the 
service unit needs 490 films (250 individual titles plus 
one new title or duplicate per teacher) in order to meet 
minimum standards. This means, too, that each of these 
twelve schools served by this service unit meets mini-
mum standards. 
Where a rental source is a substitute for membership 
in a service unit, then adequate funds must be budgeted 
annually to provide for the rental of a minimum of 12 
films· per teacher (13:18). 
On the elementary level--K through 6--a conservative 
count of the number of teachers in the school district was 
250. According to minimum state standards, since the Instruc-
tional Resources Center was the only servic~ unit, the 
district should own 500 titles for the elementary level alone. 
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The actual count was 353 making a shortage of 147 titles to 
meet minimum standards. There was no film rental money 
available on the elementary level. 
Most of the films used in the junior high schools 
came from rental sources. Each building was budgeted $450 
for rental sources. In order to make comparisons with 
standards, the following figures considered all junior high 
buildings as one unit. Four times $450 makes a total of 
$1,800 film rental money for a conservative count of 120 
classroom teachers. \\Tith a minimum standard of 12 rental 
films per year per teacher, the total minimum number of 
films used would have been l,4l~O. Discounting 342 film 
usages from the IRC library of films that were useable in 
the junior high level, money should have bee.n provided for 
1,098 rental films (747 were actually rented). The cost of 
rental at an estimated $3.00 per film for 1,098 films would 
be $3,294. The junior high film rental budget was there-
fore short by $1,494. 
As on the junior high level, most of the films on the 
senior high level were available through rental sources only. 
Again considering both high schools as one unit for easier 
comparisons to standar.cts, a conservative total of 130 fac-
ulty members had $1,200 film rental money. One hundred 
thirty times a minimum 12 rentals is 1,560 films. The dis-
trict IRC did own, however, a complete series of biology 
films in addition to 14 other miscellaneous films. Use of 
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these IRC films plus a unique exchange agreement--IRC biol-
ogy films to the Intermediate District in exchange for 
physics, chemistry and humanities series--made a total of 380 
educational films used without rental. Subtracted from the 
minimum standard of 1,560 films, this leaves 1,180 films to 
be rented (342 were actually rented). At an estimated $3.00 
per film, $3,540 was needed for rental. A shortage of $2,340 
existed in the rental budget. 
On all three grade levels, much use is made of spon-
sored films--films available free from special interest 
groups such as government, industry, Red Cross. While some 
of these films were of excellent educational content, spon-
sored films are not included in the state standards. 
Collections of instructional-materials other than 
16mm films should be housed in the individual school build-
ing. It is stated in the Washington State standards for 
integrating school library and media services thats 
Within the limitations of budget and facilities, it 
is important to locate both print and nonpri.nt materials 
as close to the users as possible. It is not always 
possible, for example to house 16mm films in the indi-
vidual school. However, the other types of non-print 
materials listed below are organized within and circu-
lated from the Learning Resources Center in the school. 
The building Learning Resources Center maintains a 
complete catalog and inventory of print and nonprint 
materials whether they are located in the IRC or in 
other areas convenient for student nnd teacher use (13:15). 
Nonprint materials referred to in the above paragraph 
are filmstrip and/or slide sets, records and/or tapes, 8mm 
film loops, transparencies, study prints, maps, globes, 
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dioramas, models, kits, and relia (13:19). 
A complete and accurate inventory of the nonprint 
instructional materials other than 16mm films was not 
available in the school district. The only possible source 
for the above information was found in the files of the 
Director of Library Services in an application for Elemen-
tary-Secondary Education Act funds. Examination of this 
data showed only a very few cases where individual schools 
met or exceeded minimum Washington State standards for 
certain typ~s of media in the nonprint area. 
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